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Relevant Legislation and Guidance

The Children’s Homes (England) Regulations 2015 — UK Gov.

Guide to the Children’s Homes Regulations, including the quality standards April 2015 —
DFE.

Social Care Common Inspection Framework SCCIF: children’s homes (latest version) —
OFSTED.

Positive environments where children can flourish (latest version) — OFSTED.

The Education (Independent School Standards) Regulations 2014 (latest available,
revised) — UK Gov.

Education Inspection Framework: EIF (latest version) — OFSTED.
Non — association independent schools inspection handbook (latest version) — OFSTED.

Keeping Children Safe in Education, statutory guidance for schools and colleges (latest
version) — DFE.

Working Together to Safeguard Children, a guide to multi-agency working to help,
protect and promote the welfare of children (revised latest version) — HM Gov.

Lincolnshire Safeguarding Children Partnership (LSCP): Policy and Procedures — live
manual.

Applies to:

The whole school, staff, volunteers and pupils. All activities provided by the school, including
those activities outside the normal school day, off-site learning and residential trips. This policy
also applies to residential care, residential staff and volunteers.

Related Documents:

Subject Policies, including long term planning
Teaching and Learning Policy

Assessment and Marking Policy

Curriculum Policy

Spiritual, Moral, Social and Cultural (SMSC) Policy

Availability:
This policy is made available to parents/carers, staff and pupils via the School website or upon
request from the school office.
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Monitoring and Review:

This policy will be monitored and refined on a continuous basis and reviewed bi-annually by
either the Director of Education or a member of the Senior (education) Leadership Team. This
will take place earlier if changes in legislation, regulatory requirement or best practice guidelines
So require.

Author: Claire Roberts Signed: Date: October 2024
Approved:  [Paul Stevens Signed Date: October 2024
Version: V7 (October 2024) Review October 2026
date:

The Purpose of Assessment:

The purpose of assessment is to ensure that students, teachers and parents are provided with
accurate, up to date information regarding progress, achievements and expectations. The
reason for an assessment may be formative, diagnostic or summative but should aim to inform,
motivate, build self-esteem and enable progression.

The data can then be used to plan future learning, for the individual and on a group basis. Itisa
continuous process using effective recording and marking of work that enables identification of
capability and progress and recognises achievement.

Effective Assessment requires:

v' That all students (regardless of age, additional needs, disability or background) can
demonstrate both with support and independently, what they know, understand and
can do.

Student are involved in their own assessment and learning

Student analysis of their work, including the process undertaken

Clear, transparent assessment criteria

Students and teachers to use the assessments to modify teaching and learning
The information to be used to set goals and to motivate students

Raising of parental awareness of the process

Aspirational expectations for all

That success is recognised and celebrated
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We have worked tirelessly to ensure our assessment procedures are conducive to improving
outcomes for our children and young people. We understand that the progress our pupils make
is not linear and are measured in smaller steps in comparison to their peers across the county.

Day to Day Assessment:

Our staff are continually observing the children and young people therefore photographs and
videos play a large part of the assessment process.

It is imperative that ‘feedback’ to the pupils is given instantaneously, due to the nature of their
SEND needs, for example many of our pupils have global delay. The method of communication is
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key to giving feedback also, and our staff know well which preferred method works best for the
pupils. This could be through Makaton or the use of an AAC. The fact our pupils are supported at
least at a 1:1 ratio, means that a good clear picture can be built through day to day assessment.
We also swap around the staff working with the pupils so that these judgements are continually
being discussed and moderated. A team approach to assessment is vital. We see the value in
using the vast experience we have across our team.

Assessment and
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Following a lesson, the staff team will complete a ‘feedforward’ document so that this can then
be used to inform next steps for teaching and learning. It then supports end of term summative
assessments. Below is an example:

£eed Forward Assessment

2023-2024

jeved Learning | Needed full adult | Couldn't access |
some support lesson today

Notes to feed into plans

Daily work and evidence is then entered into a learning journey. Each pupil has a book for each
of our core principles. Marking work with written comments isn’t effective for our pupils,
instead we record using the overall learning intention, followed by a key takeway. These key
takeaways are measurable outcomes for each lesson, to measure the broken down progress.

We also record ‘wow moments’ in learning journeys to celebrate key achievements in any of the
core principles. These learning journeys can then be shared with parents and outside agencies
throughout the year.

Summative Assessment

Our children and young people all have an EHCP, many also have a PEP. There are key
summative points in the year, whereby these outcomes are evaluated and reviewed. For the
EHCP, a robust annual review process is in place, led by our SENDCo. Those pupils in care of the
local authority then have a PEP meeting three times a year, led by a Designated Teacher, who is
the class teacher for that young person. During these assessments, the targets and outcomes we
assess, and use are triangulated across therapy advice and academic assessments. We
understand that our pupils could have an endless list of targets to work on, but we want to
ensure the approach is consistent. We now even share these with the residential home, so that
key workers have a target from education. Our young people and children’s IHEPS are reviewed
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termly and are always on the tables so that any person working with them, can see their main
targets.
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The document below is a useful visual to see how we assess and move the development and
learning forward for our children and young people.

. o
Review regularly throughout the cycle. R Witham EHCP Outcomes and Provision
Annotate and adapt if needed. P Sr Oﬁ pe |Ct Annual Reviews
Cchoo

Use a clear measure to review if there is IMPACT.

PEP

Look for evidence where appropriate. CIC Reviews
Review summatively three times a year, to feed into the new Feed Forward
ppen: Summative Assessments

Use to feed into curriculum assessments where appropriate.

Outside agency assessments and observations
Share with the team.

CELEBRATE THE PROGRESS AND AMBITION FOR OUR
CHILDREN AND YOUNG PEOPLE! @

Child/Young
Person with
Special

Educational
Needs

What, when and how are we going to do this?

Moniitor when it is happening.

When can it be integrated within daily lessons- put into
planning.

Autumn, Spring & Summer IHEPs

When s it stand alone? Refer to targets regularly day to day.

What resources of equipment do you need? Plan to use in a variety of settings and across the

curriculum to be more successful.
Who can support the implementation of your IHEPS.

We then carry out termly assessments using the assessment descriptors below:
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Encounter- Have been exposed to the learning intention. Working alongside, showing it peeks their attention for a very shart amount of time.

Exploration

Exploration: This shows whether a pupil can build on their initial reaction to a new stimulus or activity; for example, whether they display more than
an inveluntary or startled reaction to the activity. Additionally, the pupil may be interested in and curious about the stimulus or activity; for
example, they may notice it or reach out to it. Exploration becomes more hen the pupilis still ive to th

lus or
activity whenit s presented in different contexts or environments: for example, a different time of day, a different place or with different people:

Interest in participation
Learners begin ta show interest in people, events and objects. They respond more consistently. Learners begin to give reactions. They co-operate with

shared exploration with an adult.

Persistence

Persistence: This shows whether the pupil can sustain their attention in a stimulus or activity for long enough that they can actively try to find out
more and interact with it. Persistence becomes more established when the pupil shows a determined effort to interact with the stimulus or activity.
They will do this by showing intentional changes such as changes in their gaze, posture and hand movement. Persistence is important so that the
pupil maintains an activity long enough to develop, reinforce, and apply their skills or knowledge so they can achieve their desired outcome.

‘Secure- can achieve the learning intention with a good level of independence and on several occasions. They may have shown ‘mastery” in a range of
different ways. This learning intention is mostly embedded in their long-term memory.

We assess the taught learning intentions against these descriptors to measure the progress of

our pupils, term by term. Leaders analyse the data and create actions to support key areas for
development across the curriculum.

As mentioned before, we value the expertise and input from the therapy team. We have regular
assessments carried out, which forms a judgement of the progress our pupils are making. The
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list below isn’t exhaustive, but this demonstrates the importance of building a clear picture of
the progress and outcomes we all strive for.
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-Assistant Psychologist creates a termly behaviour newsletter which breaks down incidents and
physical interventions, so that we measure the strategies we are using and adapt is necessary.
-Assistant Psychologist- carries out a BERRI assessment every three months. BERRI is a clinical
evaluation tool for identifying, tracking and improving the outcomes of children with complex
needs.

-Assistant Speech and Language Therapist, alongside our SALT- The CELF 4 Observation Scale is
to showecase areas that our YP are improving in and highlight any areas that YP may require
additional support with at school/residential.

The scale has been adapted to be more inclusive of our YP’s communication styles

and include additional information regarding their social skills within residential and

school settings.

-Occupational Therapist- regular assessments as on site, for example a sensory assessment is
often carried out.

In addition to these assessments, we are then offered training and support on how best we can
support our pupils SEND needs.

Keeping our Parents and Carers in the Loop
Our staff team send a weekly newsletter to our parents, carers and social workers. They also
send an annual school report, highlighting achievements and next steps.

Accreditation

We have high aspirations for our children and young people and although they will not sit
statutory assessments, alongside their peers across the local authority, we as a school, plan for
them to leave with a portfolio of achievements.
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